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BCTYII

Jucuumurina «BcTynm 10 MOBHOTO TECTYBaHHS Ta OI[IHIOBAHHS)
BHUKJIQJIAE€THCS HA T’ SITOMY POIll HABYAHHS JJISI CTYJICHTIB CIEIalbHOCTI
7.0203030204. ®imonoris 3a cremiainbHicTIO «MoBa Ta niTeparypa
(aHTMiichbKa)».

OCHOBHOIO METOI0 KYpPCY € O3HAaWOMUTHU CTYACHTIB 3
TEOPETUYHHUMHU OCHOBAaMH TE€CTYBAHHS Ta OIIHIOBAHHS, €BPONCHCHKUMU
CTaHJapTaMl B Tally3l MOHITOPUHTY MOBHOi OCBiTH. JlomomMortu
CTYJICHTaM PO3BUHYTH KPUTUYHE PO3YyMIHHS OCHOBHUX MPUHIMIIB 1
3araJbHONPUNHATOI NMPAKTUKA MOBHOTO TECTYBaHHS Ta OIIHIOBAHHS.
CdopMyBaTu B CTYJEHTIB IMPaKTUYHI HABUYKHU Ta BMIHHS B CKJIaJaHHI
TE€CTOBUX 3aBJaHb Ta OLIHIOBAHHI SIKOCTI 1X 3MICTY.

3aBaaHHs KYpcCy — 3a0e3NeyuTd CTYACHTIB HEOOXITHUMU
3HAHHAMHU 3 TpPEAMETY BUBUECHHS Ta CHOpPMYBATH B HHUX IMPaKTHUYHI
BMIHHS, SIKI BOHM 3MOXYTh 3aCTOCYBaTH B MpodeciHIN MisIbHOCTI
BUUTEJISI/BUKJIA/]aua aHTI1ChKOI MOBH Ta JIITEpaTypH.

Yy p€3yHBTaTi BHBYCHHS HaB4YaJIbHOI HHCHHIUﬂHHﬁ CTYIACHT
IIOBUHCH

3HATH:

Merty Ta 3aBIaHHS KypCy

OCHOBHI MTOJIO’KEHHS Ta IPUHIMUIIA TECTOBOIO KOHTPOJIO 3HAHb

Metoau TecTyBaHHS

Tunu oriHIOBaHHA

KoMnoHeHTH TeCTOBUX 3aBllaHb pi3HOTO (hopMary

Kpurepii o1iHIOBaHHS 3aBaHb BIIKPUTOTO TUITY

JIIHTBICTUYHI OCHOBM OI[IHIOBaHHS PiBHS CPOPMOBAHOCTI THIIOMOBHOI
KOMYHIKaTUBHO1 KOMIIETEHII11

BMiHHS 3 uWTaHHS, ayAllOBaHHS, TOBOPIHHS, NMUChbMa Ta 3arajibHOTO
BUKOPHUCTAHHS MOBH, 110 OLIHIOIOTHCS TECTOBUM METOJIOM

OCHOBHI TUIIM TECTOBUX 3aB/IAHb

TexHomnorito ckJiaJaHHs TECTOBUX 3aBJIaHb

Bumoru mono ykiaagaHHA Ta AU3ailHy TECTOBUX 3aBJaHb OCHOBHHUX
THITIB.

OCHOBHI METOJIM CTATUCTUYHOI'O aHAJI3y TECTOBUX 3aB/IaHb

ba3oBy TepMiHOJIOTIIO 3 rajay31 MOBHOT'O TECTYBaHHS Ta OI[IHIOBAHHS
€BpOMNENChKl CTAaHAAPTH B TaTy31 MOBHOT OCBITH



YKpaiHCbKe 3aKOHOJIaBCTBO, IO PETIaMEHTY€E He3aJe)KHE OIIHIOBAHHS
SAKOCTI 3HaHb YYHIB 3arajlbHOOCBITHIX HaBYAJIBHUX 3aKiadiB 3
1HO3EMHHUX MOB

BMITH:

VY3arajapHIOBaTH OTPUMaH1 TEOPETUYHI 3HAHHS

3acTocyBaTH Ha MPAKTHUIl TEOPETUYHI MOJIOKEHHS CTAaHIAPTU30BAHOTO
KOHTPOJIIO 3HAHb

Bectu momyk nmpoOJeMHHMX MUTaHb, III0 BUHECEHI HA CaMOCTIHHE 4u
1HIMBIAyaJIbHE OTIPAIIOBAHHS

BusHauaTt piBeHb CKJIATHOCTI TEKCTIB 3 YWTAaHHS Ta ayJilOBaHHS
BIJIMOBIJTHO JI0 IIKAJTU 3arajibHOEBPONEUCHKUX MOBHUX PEKOMEH AL
OuiHIOBaTH 3aBJIaHHS BIAKPUTOIO TUIY BIJMOBIIHO A0 KPUTEPIiB
Cknamat TeCTOBI 3aBIaHHS pi3HUX (GOpMaTiB 3 OCHOBHHX BHUJIIB
MOBJICHHEBOI JISUIBHOCTI Ta 3araJIbHOTO BUKOPUCTAHHS MOBHU
AHai3yBaTu TECTOB1 3aBJIaHHA YKJIaJICHI KOJEraMu 3 PeKOMEHIallIsIMU
100 MOKPAIIEHHS 1X SKOCTI

Busnauatu piBeHb CKJIAIHOCTI Ta HAAIMHOCTI TECTIB

[Ipe3eHTyBaTH BiacHI TECTOBI 3aBAaHHS

JlaBaTu KpUTUYHY OI[IHKY OIyOJIKOBAHUM TE€CTOBUM 3aBJIAHHSM, SKi
PEKOMEHIYIOThCS [ BAKOPUCTAHHS Y HaBYAJIbHOMY TIPOIIEC]

Kypc uMTaeThcs aHIIINACHKOIO MOBOIO, IO CIpHUs€ 30arady€HHIO
CJIOBHMKOBOT'O 3amacy CTYJCHTIB BIJMOBIAHO TEPMIHOJIOTIED Ta
MO3UTUBHO BIUIMBATUME Ha OBOJIOJIIHHS HUMH YCHUM 1 MNHCEMHHUM
AHTIHACHKUM MOBJICHHSIM.

Jlexkniiini 3ansaTTA (16 TOXMH) MOKIWKaHI MIiABHIIMTH I1HTEpEC
CTYACHTIB JO0 TJUOIIOr0 CaMOCTIMHOTO BHMBUYEHHS IIUTaHb KYypCY,
COPUATUMYTh (DOPMYBAHHIO IXHBOT TPOPECIHHOT KOMIETEHII].

MpakTnuni 3auaTTs (8 roguH) 3aKpIILIATh, HA0YTI HA JIEKIIAX 1 i
4ac CaMOCTIMHOI MIATOTOBKK 3HAHHS 3 KypcCy, MOKpamaTh npodeciiino-
OpIEHTOBAaHI KOMYHIKaTUBHI Ta 1H(OpMaIiiiHO-KOMYHIKAI[iiHI BMIHHS
CTYJICHTIB.

Kypc «Bctym 10 MOBHOTO TeCTyBaHHS Ta OIIHIOBaHHS»,
pO3po0JIeHUH aBTOPOM, BIAHOCUTHCS JO JUCHMIUIIH 3a BHOOPOM
CTyJlIeHTa. BiH 4MTa€eThCS B JECATOMY HAaBUYAIBHOMY CEMECTpl B 00cCs31
54 TOAWHU 1 3aKIHUYETHCS TEOPETUYHUM 1 MPAKTUYHUM MOMAYJIEM.
BuBueHHIO TUCHMIUIIHU MEPeayroTh 0a30Bl JUIs HEi KypCcH MeAaroriku



(3-if cemecTp), METOJMKH BHUKJIAAaHHS OCHOBHOI 1HO3€MHOI MOBH B
3araJlIbHOOCBITHIX HaBYAIBHUX 3akjanax (7-Ml cemecTp), 1HII IpeaIMeTH
JIHTBICTUYHOTO HUKITY (5-9 cemecTpn).

JlexmiitHa TemaTuka O0a3yeTbCcsl HA MPUHIMIIOBUX MOJOKEHHSIX
JIHTBOAMJAKTAKM 1 Ma€ HAYKOBO-MI3HABaJIbHY  CIPSMOBAHICTb.
[IpakTuyHl 3aHATTA MNOKJIWMKaHI chOpMyBaTH B MalOyTHIX (haxiBIliB
NpPaKTUYHI HABUYKM Ta BMIHHS CKJIQJaTH Ta MPE3EHTYBAaTU TECTOBI
3aBAaHHs pi3HUX ¢opMaTiB, OIIHIOBATH SIKICTh 3MICTY 3aB/iaHb,
YKIIaJICHUX ojHorpynHukamMu. CamocriitHa podota B 00cs3i 30 roaun
MOKJIMKaHa JOTIOMOTTH CTYJ€HTaM y3arajlbHUTH TEOPETHUYHI 3HAHHA Ta
3aKpINUTH HAOYTI MPaKTUYHI HABUYKHU Ta BMIHHS 3 BIJOOPY TEKCTIB IS
JIHTBOAWJIAKTAYHOTO TECTy, HAIIMCAHHS TECTOBHMX 3aBJaHb, aHAJI3y iX
SIKOCTI1, OI[IHFOBAHHS 3aB/IaHb BIIKPUTOI'O TUIY 32 KPUTEPISIMU TOIIIO.

CucreMa KOHTPOJIIO 3HAHb CTYJICHTIB 3/1IMCHIOETHCS YEPE3:

® [OTOYHHI KOHTPOJb — YCHE ONUTYBAaHHS Ha JEKIIAX 1
NpPAaKTUYHUX 3aHATTAX Yepe3 I1HAMBIAyallbHI, MapHI Ta
rpynoBi ¢opmMu poOOTH; TECTOBI 3aBlIaHHS, SIKI MAlOTh Ha
METi IEPEBIPUTH PIBEHb TEOPETUUHUX 3HAHB 3 KYPCY;

® BUKOHAHHS IHAMBIIyaJbHUX 3aBlaHb, $KI TMOKJIHKaHI
MPEBIPUTH HABUYKW Ta BMIHHS 3aCTOCOBYBATH Ha IMPaKTHII
MPUHLKIY CTAaHIAPTU30BAHOTO KOHTPOJIIO 3HAHB;

® TIIJICYMKOBUM KOHTPOJb — OJWUH 3MICTOBUA MOAYJIb
YIPOJIOBXK CEMECTPY.

MetoanuHi peKkOMeHAAIli CKIIaJat0ThCs 31 BCTYITY, IBOX OCHOBHUX
YaCTHH, CIUCKY PEKOMEHJOBAHOI JITepaTypu 10 BChOTO Kypcy,
JIOJIATKIB.

VY BCTymni po3MIsAatOThCS META 1 3aBJIaHHS KypCy, METa JEKIIMHUX
1 TMpakTUYHUX 3aHATh, MEpEeIiK 3HaHb 1 BMIHb, SKI IOBHUHHI
HaOyTu/copMyBaTh CTYACHTH B Ppe3yibTaTli BUBUYECHHS IHUCIUILIIHH,
BUJIM KOHTPOJIO HAOYTHUX 3HAHb 1 BMiIHb CTYACHTIB. Y MepIliid 4YacTHUHI
JAETHCS TEMATHKA 1 MEePEeJIiK MUTaHb, K1 pO3TIIAIaI0THCS B Ay JUTOPIT i
4ac JICKUIMHUX NPaKTUYHUX 3aHATh. J[pyra yacTuHa MICTUTh MaTepiajiu
JIOBIJIKOBOTO XapaKTepy: KOPOTKHH TJocapii, peKoMeHAaIlli 100
HAIllMCAaHHS TECTOBMX 3aBJaHb 3 YWTAHHS, ayAilOBaHHS, 3arajJbHOTO
BUKOPHUCTAHHS MOBH, YCHOTO Ta IIMCEMHOrO MOBJIEHHS, (opmary
MHOXHHHOTO BHOOpY, 1H(MOpMaIlI0 PO BUAU CTATUCTUYHOIO aHAII3y
SKICHUX TIOKa3HMKIB TECTy 3 KOMEHTapeMm 1 NpHUKIaJaMy II0J0 iX
3acTocyBaHHs. JloJaTKu MICTSTh TaONMIl, Y SIKUX 3BEJICHI TeMaThKa i



nepesik MUTaHb IMiJICYMKOBOTO 3MICTOBOTO MOJYJIO, a TaKOX 3MICT,
o0csr 1 GopMU KOHTPOJIIO CAMOCTIMHOI HABYAJIbHOI pOOOTH CTY/ICHTIB.

Jlane MeTomMYHE BHJIAHHS TIIOKJIIMKAHE CIHPHUATH €(EKTUBHOCTI
BUKJIQJIaHHS Kypcy «BcTynm 10 MOBHOTO TeCTyBaHHS Ta OIL[IHIOBaHHS,
PO3LIMPEHHIO KPYro30py Ta MIJABHUINCHHIO MNpOodeciftHOro piBHA
MIJITOTOBKM  CTYJIEHTIB  cHemiaJbHOCTI «MoBa Ta  JiTeparypa
(aHrmicbpKa)».



YACTHUHA 1
TEMATHUKA JIEKIIA
LECTURE 1

Subject and Aims of the Course “Introduction to Language Testing
and Assessment”

Points for discussion:
1. Importance of the course

2. The purpose and aims of the discipline; its relation to other
subjects
3. European standards in language testing: the CEF
3.1 Background to the CEF
3.2 The aims of language learning as stated in the CEF
3.3 The CEF and learner’s language competences
3.4 The CEF levels of proficiency in a foreign language

4. Ukrainian School-leaving English Exam

LECTURE 2

Basic Testing Terminology
Points for discussion:
1. Text selection and task design terminology
2. Task formats terminology

3. The language of data collection



LECTURE 3

Insight into Assessment
Points for discussion:

1. Key issues: Evaluation, Assessment, Testing (definitions)
2. Assessment: Purposes and focuses
2.1Fundamental concepts of assessment
2.2 0ther concepts of assessment
2.3Types of assessment
3. Language testing
3.1What is a test? A language test?
3.2Types of tests (in terms of method and purpose)
3.3Task formats/Item types

LECTURE 4

Test Specifications & Test Construction Process
Points for discussion:

1. Test specifications
1.1Who needs them?
1.2 What should a TS include?

2. Test construction process

LECTURE 5

Testing Reading
Points for discussion:

1. What is reading?



Purposes of reading tests

Texts for Reading Paper

Reading skills and strategies
Levels of the reading competence
Guidelines for Reading Paper
Types of reading tasks

. Standardized rubrics

© 0o N o g B~ D

Task components

10. Requirements for Multiple-Choice item-writing

LECTURE 6

Testing Language in Use
Points for discussion:

1. What is testing language in use?
The difference between a Reading test and a Use of English paper

. What is tested in Use of English exams?

oW N

. Task/question types (open gap-filling, banked gap-filling, multiple
choice, spot the error, word formation)

5. Guidelines for Use of English Paper

LECTURE 7

Item Writing - Best Practices
Points for discussion:

1. General Guidelines for Item Writing as Derived From The Big
Five
2. Ten Commandments for Item Writers



3. Feedback

LECTURE 8

Test Analysis
Points for discussion:

1. Methods of data collection

1.1 Questionnaires
1.2 Think aloud protocols

2. Methods of test analysis
2.1Facility Value
2.2Discrimination Index
2.3Distribution statistics: the mean, the mode, the median, the range,
the deviation index

3. Washback and impact

TEMATHUKA IPAKTUYHHUX 3AHATD
WORKSHOP 1

Points for consideration:
1. Importance of the course.
2. The purpose and aims of the discipline; its relation to other
subjects.
The aims of language learning as stated in the CEF.
The CEF and learner’s language competences.
The CEF levels of proficiency in a foreign language.

Basic Testing Terminology.

S -

. Types of tests.



8. Fundamental concepts of assessment (Validity. Reliability.
Feasibility).

9. Types of assessment.

WORKSHOP 2
Points for consideration:
1.Text level selection for reading and listening tasks.

2. Looking for test errors.

WORKSHOP 3

Points for consideration:
1. Reading (listening) tasks design.
2. Use of English tasks design.

WORKSHOP 4

Points for consideration:
1. Writing tasks design.
2. Speaking tasks design.
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Text Selection and Task Design Terminology

The glossary below is based on information in Chapter 4 of
Bachmann and Palmer’s Language Testing in Practice (OUP) 1996.

Accountability: the responsibility test designers have to candidates and
stakeholders to be able to explain the rationale behind their assessment
techniques.

Affective schemata (emotional correlates of topical knowledge) provide
the basis on which candidates assess (consciously or unconsciously) the
characteristics of a text/task and its setting in terms of past emotional
experiences in similar contexts. Test designers must consider
candidates’ emotional responses to emotionally-charged topics.

Avoidance strategy: strategy adopted by learner to keep their linguistic
output (spoken/written) within their communicative resources.

Band: a measure (e.g. 1 - 6 or AL - C2) or description of the
proficiency or ability of a test-taker, normally as described on some
kind of scale and determined on the basis of test performance.

Bias: a factor or factors inherent within a test that systematically prevent
access to valid estimates of candidates’ ability.

Calibrate: to determine the value of test items against a particular
measurement scale to reflect item difficulty.

Competence: the sum of knowledge, skills and characteristics that allow
a person to perform actions.

Construct: those aspects of the candidate’s underlying knowledge or
skill which are the target of measurement in a test.

Criterion-referencing: using descriptions of what candidates should be
able to do with the language in order to determine the pass score in a test.

Cut-off point: point on a scoring/scaling continuum at which a
classification decision is made.

Descriptor: a statement which describes the level of performance
required of candidates at each point on a proficiency scale.



Domain: the area of knowledge or skill or the set of tasks constituting
criterion performance, and which is the target of the test.

Evaluation: the systematic gathering of information in order to make a
decision.

Global assessment: the awarding of one or more scores to a piece of
writing or spoken performance on the basis of an overall impression.

Item: an individual question in a test that requires the candidate to
produce an answer.

Knowledge schemata (or topical knowledge) providers) the information
base which allows candidates to use language with reference to the
world in which they live. Certain test tasks that presuppose cultural or
topical knowledge may prove easier for candidates who have that
knowledge and more difficult for any who don’t.

Language ability is defined according to Bachman (1990) as involving
two components language knowledge and strategic competence (i.e. a
set of metacognitive strategies) which provide language users with the
ability, or capacity, to create and interpret discourse in either test or non-
test use.

Language knowledge is a domain of information in memory that is
available for use by the metacognitive strategies in creating and
interpreting discourse in language use. It includes the categories of
organisational and pragmatic knowledge.

It is important for test designers to be fully aware of the full range of the
components of language ability even though any given test may focus
on only one or a few areas of language knowledge.

Mediation activity: activity where the language user acts as an
intermediary between interlocutors who ape unable to understand each
other directly.

Norm-referencing: listing candidates in order of test results and passing
them or failing them according to their position on the list.

Organizational knowledge involves a candidate’s control of the formal
structure of language for producing or comprehending grammatically
acceptable utterances or sentences and for organising these to form both
spoken and written texts. There are two areas of organizational
knowledge: grammatical (vocabulary, syntax, phonology, and
graphology) and textual which incorporates both the area of cohesion



and the knowledge of rhetorical (written) or conversational (spoken)
organisation.

Plurilingualism: composite competence in the ability to use languages
for the purposes of communication where a person viewed as a social
agent has proficiency, to varying degrees, in several languages.

Practicality: all aspects concerning tests which concern time and
resources.

Prompt: one or more sentences that provide candidates with a
situation/topic on which to write, as well as directions on how to write it.

Reported score: the score which is reported to test candidates.

Sorting task: activity in which distinctions are made between
descriptors to assign each to a particular level or category

Specifications: a document that sets out what a test is designed to
measure and how it will be tested.

Strategic competence comprises a set of metacognitive strategies or
higher order executive processes that provide a cognitive management
function in language use and in other cognitive activities. Bachman and
Palmer identify three general areas in which metacognitive strategies
operate: goal setting, assessment, and planning.

Test difficulty: the extent to which a test or test item is within the ability
range of a candidate or group of candidates.

Test discrimination: basic property of language tests in their attempt to
capture the range of individual abilities.

Test handbook: a publication for stakeholders of a test (candidates,
teachers) that contains information about the format and the content of a test.

Validation: process which involves gathering and evaluating the
evidence for the reliability and validity of a test when used for a given
purpose.

Task Format & Item Types Terminology

Cloze: task in which the candidate is expected to restore every nth word
in atext.

Information transfer: task in which the candidate may be asked to



transfer information from a text to graphic form (chart, table, drawing,
map etc.)

Limited/open-ended production response: another term for ‘short or
restricted answer’ tasks.

Multiple choice: task format in which the candidate must choose the
correct answer from a number of options only one of which is correct.

Multiple matching: an objective technigue in which two sets of stimuli
have to be matched against each other e.g. matching paragraph headings
to their corresponding paragraphs.Simulation: a task that is very similar
to a role-play in which candidates are required to act out an imagined
communication situation.

Negative cloze: a task also known as ‘cloze elide’ or ‘intrusive word’
where candidates must delete words which the tester had added to a text,
but which do not belong there.

Proof-reading: task format also known as ‘editing’ in which candidates
must correct the mistakes in a text.

Sequencing: putting parts of a text into the correct order.

Summary: task in which candidates are asked to produce a precis or
shortened version of a text or part of a written or spoken text.

Transformation: a grammar task in which candidates are asked to re-
write or complete sentences so that the second sentence remains faithful
In meaning to the original.

Word attack: task in which candidates are asked to work out the
meanings of a selection of highlighted or boxed words within the context of
a text.

Other Item Types/Tasks Formats:

C-test

Dialogue/Discourse completion

Dictation

Essay

Extra/intrusive word error detection

Gap-filling Open/Banked (word/sentence/paragraph)
Identify topic (text/paragraph)

Identify discrepancies



Listing

Matching banked words to definitions
Note expansion

Note-taking

Noticing Task

Phonemic discrimination

Problem solving

Punctuation

Register transfer

Response evaluation

Sentence transformation/Paraphrasing
Structure identification

Table completion

Translation

True/False

True/False/Not Given

Unique answer

Word associates

Word formation

Word sequencing (sentences)

Language of Data collection

Consistency: reliability or uniformity of successive responses.
Dependent variable: the principle attribute the researcher is
investigating.

Dichotomous data: that which is either right or wrong.

Respondent: person who completes a questionnaire.

Instrument: a tool used to collect and organize information
Introspective: contemplation of one’s own thoughts and feelings.

Likert: a type of response format used in surveys. Likert items
have responses on a continuum and response categories such as
“strongly agree,” “agree,” “disagree,” and “strongly disagree.”

Qualitative data: non-numerical data, e.g. open-ended questionnaire or
interview data.



Quantitative data: numerical data obtained through counting and
measurement, e.g. test scores and data from fixed response
questionnaires.

Response rate: the proportion of subjects answering a questionnaire.
Tendency: an inclination or characteristic likelihood toward a certain
condition or effect.

Think-aloud protocol: a method of eliciting data from subjects for
research purposes, which involves subjects talking or thinking aloud
during or shortly after completing an activity such as a test.



General Guidelines for Item Writing

Text selection

All texts must be authentic.

Texts must not be taken from printed material in other examinations
or English language teaching materials.

The topic of the texts must be accessible to the students’ age group.
Texts must not be offensive, distressing or violent.

Texts must be of a suitable length.

Texts must be of a suitable level of difficulty.

A text must have a title unless it is used as part of the item.

The same text can be used with more than one task. For example, a
reading text with different tasks could be used for intermediate and
more advanced levels, or a reading text used with intermediate
students could be used as part of a Use of English task for more
advanced students.

Task selection

Have a clear idea what skill and sub-skill(s) you intend to test and
select the task and text/prompts accordingly.

The task type must be one which is familiar to the students who are
to be tested.

Tasks must be accessible to the students’ age group.

Tasks must not be offensive, distressing or violent.

The time allocated for each task must be sufficient for somebody
who has the ability being tested to complete the task comfortably
within the time limit.

Students must be able to see easily how the task relates to the text.
No more than one testing technique should be used in each task. Do
not switch from multiple-choice to single-word answers in a single
task, for example.

Task design

There should be a minimum of five items in a task.
Items must follow the text sequence.
Items must be spread evenly through the text.



It must not be possible to answer any item without reference to the
text. This must be checked carefully.

In non-sequencing tasks, items must not be interdependent —
students should not need one answer in order to find another.

Items must not overlap.

Two items must not have similar answers.

Items must have a complete answer key. All possible good answers
and predictable wrong answers should be provided.

The items in each task must be numbered sequentially.

One item in each task must have an answer provided as an example.
The example item, written in italics, should be marked 0 and should
precede the other items. If the options to be selected are marked
with letters, the answer to the example should be marked with a
letter according to its place among the options.

The example answer must be provided in the form in which students
are expected to write their answers and, where appropriate, it must
be handwritten.

“Find the wrong answer” type items are not acceptable in multiple-
choice tasks.

Each item must score one point.

Rubrics

Rubrics should be in English. They must be clear, simple and brief.
Redundancies must be deleted. Do not use exclamation marks and
metalanguage.

Conform to standard rubrics.

Indicate clearly what students have to do i.e. what they have to write
and where.

The rubrics should be in bold.

Put the total number of points available for each task (in other
words, the number of items) at the end of the task, in bold.



Guidelines for Reading Paper

Text selection

Avoid well-known novels as text sources.

Do not use more illustrations than necessary. They should be clear
and photocopiable.

Do not use texts with content covered in detail in any textbook. You
do not want to test knowledge of content, but ability to understand
texts.

Do not make any changes to the original text. Do not delete words,
sentences or paragraphs from the selected body of text.

If the text contains any offensive words or errors, only change these
with great care and always seek the advice of a fellow teacher or a
native speaker as to the acceptability of the changes you have made.
If the text used is not the beginning part of a longer text, make sure
it stands alone and does not contain references to previous parts of
the original text.

Edit the text layout so that it resembles the original text as closely as
possible, but make sure this does not make the text too difficult to
read (e.g. in gap filling tasks).

Task selection

Have a clear idea about the purpose of each reading task, which
reading skill is tested in a particular task, and why a particular task
type is used.

The task should reflect the way in which people usually read the
type of text used.

Consider applying more difficult texts with easier tasks and vice
versa.

Task design

Do not design in any one task more than 10 items for a passage of
approximately 100 words.

The wording of the items should be easy to understand, i.e. below
the language level of the text, not require more reading than the text
itself.

Make sure there is only one possible answer to each question.

Avoid questions which demand much imagination.



Avoid Yes/No questions and True/False items, because guessing the
right answer is easier.

Do not delete the first words or beginnings of sentences.

In any gap-filling task (e.g. modified cloze, banked cloze, discourse
cloze) there should be a sentence at the beginning (before the
example) for lead-in and a sentence at the end for lead-out, which do
not have any items.

In a gapped text, where you take out paragraphs, do not take out the
first or the last paragraph, in order to leave enough context for
comprehension.

In gap-filling tasks there should be at least five words between gaps
to provide enough context.

In banked cloze tasks the items must be numbered in the gaps in
brackets, and the options, marked with letters, must be listed in
alphabetical order either at the bottom of the page or on the facing
page.

Provide four options for multiple-choice items. Multiple-choice
questions should have only one correct answer and should not offer
“either a) or b)” or “both a) and b)” type of answers as an option,
because these are tricky.

“Not mentioned” must not be used as an optional answer, because
this can be misinterpreted. Many things “not mentioned” can still be
inferred.

In one task, the number of matches must not be more than 10 for
intermediate students, and 12 for advanced students. Provide more
choices than matches in matching tasks and banked gap-filling tasks
(minimum 1, maximum 2 distracters to be provided).

Make sure that ambiguous matches are excluded.

Make sure that in sequencing tasks there is only one correct order
and no more than 6-7 items for intermediate students, or 8-9 items
for advanced students. Be careful if using newspaper articles in
sequencing tasks: they are rarely in chronological order.

Clearly indicate the required length of the answers (maximum 3
words) in open-ended (short-answer) gquestions.

Design tasks with clear and consistent layout. The input text should
retain the original format as much as possible. Paragraph texts
clearly with indentations.



Design one task (including rubric, text, questions, space or boxes for
answers) to fit on one page. If this is not possible, the task must be
arranged on two facing pages.

Rubrics

Rubrics should be in English. They must be clear, simple and brief.
Redundancies must be deleted. Do not use exclamation marks and
metalanguage.

Conform to standard rubrics.

Indicate the type of text students are going to read and/or the text
source (preferably both).

Indicate clearly what students have to do, i.e. what they have to
write and where.

The rubrics should be in bold.

Put the total number of points available for each task (in other
words, the number of items) at the end of the task, in bold.



Guidelines for Use of English Paper

Text selection

e Choose relevant, interesting and intrinsically motivating topics for
the age group of students concerned (for example, using
computers, the internet, birds and animals, nature reserves, sports,
tourism, traveling, archaeology, cuisine, education, books,
language, and others).

e Texts for this kind of test may come from a variety of authentic
sources. Texts taken from graded readers as they appear in the
original are acceptable. Do not take texts or sentences from
language teaching materials other than readers or from
dictionaries.

e Use texts at an appropriate level of difficulty. In order to ensure that
the task tests Use of English and not Reading, select texts the
language level of which is below the tested level.

e Only make changes to the original text if absolutely essential. Do
not delete words, sentences or paragraphs from the selected body of
text. If the text contains any offensive words that should be
replaced, or you feel that any other changes would be
necessary, only make these changes with great care and always
seek the advice of a fellow teacher or a native speaker as to the
acceptability of the changes you have made.

e Do not use texts exceeding 300 words.

e Normally provide a title. It helps to contextualize the meaning.

o Edit the text layout so that it resembles the original text as closely as
possible but make sure this does not make the text too difficult to
read (e.g. in gap filling tasks).

Task selection

e The selected task type must be familiar to the students.

e Do not use “Find the wrong answers” multiple-choice tasks,
because these are very tricky and may test intelligence rather than
language.

Task design

e Test a range of different linguistic points in one task.
e Balance the number of lexical and structural items in text-based
tasks (except in word transformation tasks).



Use only one testing technique in one task.

There should be a minimum of ten, a maximum of 20 items in a
task, in an approximate ratio of one item per 10-15 words in text-
based tasks.

Highlight items clearly by using boldface (e.g. 1. He (live) here
since he was born.).

Provide an example in italics marked (0), and an example answer in
a handwritten form. The example should follow the lead-in
sentence.

Make sure that each question can be answered independently; that
IS, the answer to one question does not depend on the answer to
another question (except in sequencing tasks).

Make sure that items do not overlap.

Number items and use letters to mark options.

Provide enough context in between gaps (at least five words) in gap-
filling tasks.

In any gap-filling task (e.g. modified cloze, banked cloze,
discourse cloze) provide a sentence with no items at the beginning
(before the example) for lead-in and one at the end for lead-out.
This will help students understand the context of the items.

In banked cloze tasks the items must be numbered in the gaps in
brackets, and the options, marked with letters, must be listed in
alphabetical order either at the bottom of the page or on the facing
page.

When designing multiple-choice cloze tasks, consult good
monolingual dictionaries and books that give synonyms and near
synonyms.

Provide four options for multiple-choice items. Multiple-choice
questions should have only one correct answer and should not offer
“either a) or b)” or “both a) and b)” type of answers as an option,
because these are tricky and difficult to understand.

Put only one item in a line in intrusive-word tasks, “spot-the-error”
and “‘spot-and-correct” tasks.

Do not use an item at the beginning or at the end of a line in
intrusive-word tests. Students should be required to write the word
to be deleted in the space provided. Crossing out the intrusive
word is not the right way to indicate the answer. Deleting an
irrelevant word may make the student delete another word.



In intrusive-word tests the word to be deleted must not appear in the
line more than once.

Design one task to fit on one page if possible, or on facing pages.
Design tasks with clear and consistent layout. The input text
should retain the original format as much as possible. Paragraph
texts clearly with indentations.

Provide enough space for answers.

Provide answer keys reflecting the form in which answers are
expected. Give all possible or acceptable answers. Unacceptable
answers that are likely to occur should also be indicated.

Each item scores one point.

Rubrics

Give the number of errors in “spot-the-error” tasks, and indicate that
students must tick error-free lines.

In “spot-the-error” tasks identified errors and identified error-free
lines each score 1 point.

In “spot-and-correct” tasks only corrected items score; no marks are
given for errors identified but not corrected.



Guidelines for Listening Paper

Text selection

Use spoken texts that sound like spoken English. Where, for
example, pauses or fillers would be normal in conversation, they
should also be used in the recording. You may record the listening
texts from radio stations off-air, or from audio files available on the
Internet. You may also record your own texts, using a good
microphone and a digital recorder.

Avoid using texts from television programmes. These texts have
been recorded for TV viewers who listen and watch at the same
time. Therefore, these texts consist of two sources of information,
one is the picture and the other is the sound. If one is missing,
comprehension becomes very difficult or even impossible.

Select texts whose topic is accessible to the students’ age group.

Try to select texts that are likely to be interesting for students. Be
aware that humorous texts, for example radio comedy shows, might
be enjoyable and easy for you but very difficult for students.

Avoid offensive and distressing topics, such as war, fatal diseases,
family tragedies, etc.

Avoid well-known audio recorded novels or any other well-known
radio programmes as text sources.

Avoid listening materials that were recorded and published for
teaching.

Select texts of suitable length. If the text is a part of a longer text,
make sure it stands alone and does not contain references to
previous or following parts of the original texts.

Do not use more illustrations than necessary. When illustrations are
used, they should be clear and photocopiable.

Do not use texts with content covered in detail in any listening
exercise included in a language textbook. You do not want to test
knowledge of content, but ability to understand recorded texts.
Select texts that do not assume a high level of background
knowledge (social, cultural, factual etc.).

If you decide to produce a text of your own, you must seek the
advice of a fellow teacher and, if at all possible, of a native speaker
as to the accuracy and the acceptability of the vocabulary and
grammatical structures used in the spoken texts.



Ensure that in case of sequencing tasks the text lends itself to
sequencing.

Do not use listening texts with many speakers participating in a
conversation, especially if it is not absolutely clear who says what,
or where the relationships are not explicitly stated.

Ideally each speaker’s voice should be clearly distinguished from
the others. For example, a male could be paired with a female, or a
younger with an older person.

Task selection

Have a clear idea about the purpose of each listening task, which
listening skill is to be tested in a particular task (e.g. listening for the
main idea or listening for specific information), and why a particular
task type is used.

The task should reflect the way in which people usually listen to the
type of text used.

The students should be familiarised with the task type in advance.
Tasks should not test students’ memory.

Consider applying more difficult texts with easier tasks and vice
versa.

Task design

Produce tasks from tapes, not tape-scripts.

There should be a minimum of five items in a task.

The wording of the items should be such that it is easy to understand
and does not require too much reading.

Make sure items cannot be answered correctly without listening to
the text.

Use clear signposts to help students in tasks where texts consist of a
number of segments.

Provide an example, written in italics and marked with (0), at the
beginning of each task. Example answers should be given in a hand-
written form where appropriate.

Allow enough time for students to familiarise themselves with items
before listening to the text. Intermediate: 4 seconds per item;
advanced: 3 seconds per item.



Allow enough time for students to finalise their answers after the
text is finished: 3 seconds per item.

Make sure that each question can be answered independently; that
IS, the answer to one question does not depend on the answer to
another question (except in sequencing tasks).

Select items in such a way that there is enough time for students to
answer before having to concentrate on the text again for the next
item.

Spread items evenly. Do not have long stretches of text where no
item needs to be answered.

Sequence items following the sequence of ideas in the text.

Number items and use letters to mark options.

Make sure there is only one possible answer to each question. If
more than one answer is required, this fact must be clearly indicated,
and they must count as different items.

Do not focus only on one type of factual information (numerals,
countries, nationalities etc.).

Do not base items on proper names and avoid items the answer to
which depends on understanding proper names (e.g. people’s names,
geographical names, etc.).

Provide four options for multiple choice items but make sure they
do not require too much reading.

Provide more options than pairs in matching tasks.

Make sure you base completion items on factual information, and
not on subjective judgment. The missing words should be concrete
nouns and verbs rather than adjectives because adjectives usually
have synonyms and many other plausible replacements.

In sentence completion tasks the sentences candidates hear should
not be the same as the sentences they have to complete.

In productive tasks (i.e. in completion tasks and short-answer
question tasks) avoid items whose answer is very difficult to spell.
Design one task to fit on one page or two facing pages.

Design tasks with clear and consistent layout.

Provide answer keys reflecting the form in which answers are
expected. Give all possible or acceptable answers. Unacceptable
answers that are likely to occur should also be indicated. In tasks
where the correct answer may be phrased in various ways, the



answer key should provide content-related instructions concerning
acceptable answers.
Weigh items equally (1 item = 1 point).

Rubrics

Use simple, standardized rubrics.

Word all instructions in English.

Present all instructions, identical with the taped rubrics, on the test
sheet.

Inform candidates what they are going to hear: the text type and /or
source.

Inform candidates in the rubrics when they are expected to answer,
and how many times the text will be played.

Indicate clearly what candidates are expected to do i.e. what they
have to write and where.

Give guidance on the length of appropriate answers.

Rubrics must be written in bold.

Indicate the total number of points available for each task at the end
of the task in bold.

Checkilist

Text

Is the text type worth testing?

Is the text user-friendly in style and acceptable in content?
Is the length of text appropriate for your students?

Is the level of difficulty appropriate?

Do any alterations to the text conform to the Guidelines?

Task

Is the rubric clear, brief and in bold?

Has an example been provided for each task?
Is there a complete answer key for each task?
Is the task type familiar to students?

Is the task accessible and acceptable?

Is the number of items acceptable?

Are the items spread evenly through the text?



Are all items properly labeled: questions with numbers, options with
letters?

Can each question be answered independently?

Do items follow the text sequence?

Do answer keys reflect the form in which the answer is expected?
Does the answer key include alternative answers (if applicable)?



Requirements for multiple choice item writing

Stem

Question has been clearly defined in the item stem.

Include as much of the item in the stem as possible.

Do not leave a blank for completion at the beginning of the stem.
Omit any irrelevant material in the item stem.

Avoid grammatical cues in the item stem.

Minimise the number of negatively stated items.

If using a negative in the stem, emphasize it in capitalized bold
typeface (e.g. NOT).

Options

Avoid correct options which are noticeably longer or shorter than
the distractors Avoid stating the correct option in more detail than
the incorrect options.

Avoid generalising the correct option so that it has wider application
than the distractors.

Avoid correct options that contain familiar or stereotyped
phraseology. Ensure all options are grammatically consistent with
the stem.

Vary the position of the key for each item.

List options on separate lines, beneath each other.

Avoid incorrect options which contain language or technical terms
with which candidate may be unfamiliar.

Avoid distractors which are clearly unreasonable statements.

Do not repeat key word(s)/key phrase from the stem in the correct
option.

Avoid using specific determiners like sometimes and never in the
options.

Avoid the options all of the above and none of the above.

Avoid slang correct options.

If the item is testing the definition of a word, put the word to be
defined in the stem and make the options alternative definitions or
meanings.



Write at least three distractors for every question.

Make each distractor plausible and attractive to candidates.
When possible, arrange options in a logical and sequential order.
Ensure all options are independent of each other.

Ensure there is only ONE correct answer.

Ensure you’re testing comprehension of the text and not of the
items.

Do not use any trick items.
Ensure none of the options is ambiguous.
Pre-test all tasks.



Guidelines for Writing Paper

Prompt Selection

Use prompts that are clear. Consider using pictures / drawings as
prompts, but ensure that they are black and white, photocopiable (in
size max. A4) and appropriate for the age.

Provide enough information in the input but not so much that the
task becomes a reading task.

Where possible, input texts should be authentic (e.g. advertisements,
articles, leaflets, brochures, letters, etc.). Where this is not possible
(e.g. personal notes, diary entries, etc.) make sure the text is written
In correct and appropriate English.

The language level of verbal prompts should be below the tested
level.

The input text (edited/simplified versions of authentic texts) is as
short as possible. Ideally, it should not be longer than 50 words.

Task Selection

The task should be realistic and plausible, and should be within the
candidate's range of experience.

Do not test the candidate's background knowledge of the world.
Make sure that the task does not require creativity or imagination
from students. You should provide appropriate prompts which
determine what students should write, give enough information for
them to write about, and can elicit the required amount of language.
Make sure that if personal data or information is required, this
should be provided in an input text or in other prompt(s) so as to
standardise correct answers.

Special care must be taken that the task does not turn into copying.

Task Design

In order to make the task realistic and communicative, create a
complete task environment: it should be clear for students to whom,
why, when, where, about what and how they are supposed to write.
The required length must conform to the Specifications.

Edit each task on one A4 page, or two facing pages.

Provide enough space to complete tasks. The space where students
respond must be lined.



If there is an authentic input text, edit its layout so that it resembles
the original as closely as possible.

Rubrics

Use standardised and simplified rubrics, well under the candidate's
expected level.

Avoid using exclamation marks and repetitions.

Give all rubrics in English.

Indicate the reason for writing, the audience and the required text
type.

Word rubrics so that they cannot be copied to complete the task.

If students are required to write about several things, organise these
requirements in bullet points (rather than list them in a continuous
line) so that they are easier to follow.

Indicate the required length in number of words.

Indicate where to write answers.



Guidelines for Speaking Test

Speaking tasks should

measure the intended proficiency level and skills;

provide the widest scope for candidates to perform;

provide candidates with an opportunity to contribute equally to the
exchange (in the paired format);

be realistic in the sense that they should replicate real life language
use as closely as possible;

explore themes that candidates can relate to and/or on which they
can express an opinion;

be fair in the sense that they should not be biased towards a specific
group of candidates;

generate a rateable language sample from candidates.

Guidelines for Writing Paired Tasks

Item writers should bear in mind that

the reading input given on the candidate's task sheet should be
minimal as the exam is not intended to measure candidates' reading
ability (use word prompts instead of full sentences, maximum 30
words);

the task instructions should be read out by the Interlocutor and so
they cannot be given on the Task Sheet for the candidates (they
should appear on the Interlocutor's Sheet only);

candidates' potential contributions to the interaction should be
balanced, which could be achieved by giving an equal number of
visual or word prompts for both candidates;

candidates should have comparable tasks, i.e. both of them should
be required to do the same thing (to list, compare, contrast, select,
justify, modify, extend, reduce options, etc.) in order to facilitate a
balanced, realistic and smoothly-running exchange between them;
the interaction between the candidates should be task-based as it
seems to give them a meaningful purpose to engage in a
conversation (e.g. select the three most/least important aspects of
something, rank order items in a given list);



e the tasks have to be guided but not fully controlled, i.e. candidates
should have a chance to add something of their own to the exchange
(use the word prompt Anything else? to indicate that candidates can
add their own ideas);

e controversial topics seem to be more likely to generate a discussion
than neutral topics;

e distressing, offensive, violent or taboo topics should be avoided;

e the topic should be something on which it is reasonable to expect
candidates to have an opinion;

e in order to make the task realistic for candidates, they should define
the context of the conversation very carefully, but at the same time
they should not force candidates to agree with a point of view that
they may not accept in real life. Candidates should be given a
chance to voice their own opinion rather than argue for something
that they cannot identify with.

General Guidelines
for Designing Role-play Tasks

Prompts

e Select prompts/input text and design the task so that it generates
the appropriate amount of varied language at the required level.

e Use prompts that are clear, black and white, photocopiable (in size
max. A4) and appropriate for the target age.

e Limit input text so that candidates can process it in 30 seconds.

e The language level of verbal prompts should be below the tested
level.

e Do not use distressing, offensive, violent or taboo topics. Treat
sensitive topics with care.

e Do not use surreal, abstract, puzzling or symbolic pictures at lower
levels.

Situations, roles, interaction

e Create situations that are life-like, suitable for the target age-group
and in which it is realistic for them to speak in English.



Candidates should not be required to take unfamiliar roles.

Use different questions and tasks of different complexity if using
the same prompt for more than one level.

The task should not require students to use their imagination or
creativity as these are not to be tested.

Role-plays should involve real interaction and have an outcome.
Create an information-gap or opinion-gap in role-play tasks.

In the individual format, when the student has to speak to the
interlocutor, make sure the interlocutor does not have to speak
more than the student.

In the paired format, when two candidates have to talk to each
other, make sure they have equal roles.

Restrict the use of yes/no and alternative questions.

Always try out the task yourself to see whether you can speak for
the required length of time.

Rubrics

Use standardised instructions.

Instructions for candidates should be given orally by the
interlocutor they should appear only on the interlocutor's sheet.
Short, simplified versions only may appear on the candidate's
sheet.

Instructions must be given in English.

Instructions should be simple.
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Methods of Test Analysis

The facility value (F.V.)
» measures the level of difficulty of an item
« Anitem’s facility value is the percentage of students to answer it
correctly.
(E.g. If there are 300 students and 150 of them get the item right, the
F.V. of the item is 150/300, which is 50% (often shown as a proportion:
5).

Possible variations of the F.V.

Intervals of Test Characteristics
Difficulty Index
Over 80 Very easy
60-79 Easy
40-59 Optimal
20-39 Difficult
19 and lower Very difficult

Discrimination Index (D.1.)

» measures the extent to which the results of an individual item
correlate with results from the whole test.
« discriminates between students at different levels of ability.
(If the strongest students get an item wrong, while the weakest students
get it right, there is clearly a problem with the item, and it needs
investigating.)

Ways of calculating a discrimination index
1. Rank the students according to their total score.
2. Divide them into three groups, making sure that the top and bottom
groups have equal numbers of students.
3. Count how many students in the top group get an item right, and how
many in the bottom group.



4. Find the difference between the number of correct answers in the top
group (RT) and the number of correct answers in the bottom group
(RB). Divide this by the total number of people in the top group (NT):

RT —RB
NT

Distribution statistics

Imagine eight students got the following scores:
12 28 19 15 15 35 14 15

The mean

The mean is the sum of all the scores, divided by the number of
students:

M= 2N
N
M = mean X = the score
> = ‘the sum of’ N = the number of students
ZN — 12+28+19+15+15+35+14+15 _ @ =19.125
N 8 '

The mean is therefore 19.13.
The mode, the median

The mode

This is the most frequently occurring score. In this case there are three
15s, and only one of each of the other scores. The mode is therefore 15.

The median

The median is the middle score or the mid-point in the scores. First put
the scores in order:

3 28 19 15 15 15 14 12

Then count along to the mid-point of the scores. There are eight
students, so the mid-point comes between the fourth and the fifth scores
(there are four scores above this point, and four scores below it). Since



the fourth and the fifth scores are both 15, the mid-point is 15. The
median is therefore 15.

If the scores had been 35-28-19-17-15-15-14-12, the mid-point would
have been between 17 and 15, so the median would have been 16.

The range
The range is the difference between the top score and the bottom score.

The range is: 35 -12 =23

The standard deviation

This is the square root of the average squared deviation from the mean
of the students’ scores.

SD = |2(X-MY
N -1
SD =  standard deviation ), = ‘the sum of’
X = thescore M = the mean of the scores
N = number of students

Step1 List scores under X.
Step 2 List the differences between each score and the mean
(19.125) under (X - M).

Notes:

(i) Use the exact mean; do not correct to one or two decimal places.
(i) The numbers under (X - M) should add up to 0.

Step 3 Square all the numbers listed under (X - M) and list under
(X - M)2

Step4  Add up the (X - M) column. The resulting total is

S (X-M). SD \/Z(x M) _\/458 91 458 91 _ /6556

N -1
SD =81




The standard deviation

Intervals of reliability Test characteristics
coefficient
0,90 - 0,99 Excellent
0,85-0,89 Very good
0,80 - 0,84 Good
0,75-0,79 Satisfactory
0,70-0,74 Hardly satisfactory

Kuder Richardson 21
The formula is:
T, nv-M(n-M)
(n-1v
lt= the reliability index
n = number of items
v = test variance
M = mean score
This example uses the test results given in Split half reliability part
above.
1.  The number of items in the test is 20, so: n = 20.
2. Themeanscoreis, 9 so:M=9.7
10
3. v = 26.9 (To calculate the variance follow steps 1-6 in the
Standard deviation example above.)

4, nv = 20x26.9=>538

5. n-M = 20-9.7=10.3

6. M(n-M) = 9.7 x10.3=99.91
7. n-1 = 20-1=19

8. (n-1)v =19x26.9=511.1



Replace the symbols in the formula with the numbers:
rtt= 538-99.9%=  438.09 = .857

511.1 511.1

The KR21 reliability index is .86.



JTOJATKH

CTpykTypa HAaBYAJbHOI AMCHMILIIHU

Ha3zsu KinpkicTs roamna
3MICTOBUX neHHa hopma 3ao4yHa (hopma
MOJYJIIB 1 TEM | YChOT | Y TOMY YHCIi | YCBOT y TOMY 4HCIII
O |xa|lm|na|iH |cp| O |x|m|Ja|iH |cC.p
o | an| . o | a| .
1 2 (3|4 5|/6 7| 8 |9/1]11|12]13
0
Monyas 1

3micToBuii MoayJb 1. TeopeTHdH1 OCHOBH MOBHOI'O TECTYyBaHHS

Ta OIL[IHIOBAHHS

Tema 1.
[Ipenmer 1
3aBJaHHA
Kypcy. 3€P.

211

2

Tema 2.
OcHoBHA
TEPMIHOJIOT151
3 TECTYBaHHSI.

Tema 3.
OcHoBH
MOBHOT'O
TECTYBaHHS U
OI[IHIOBAHHS.

Tema 4.
Cnenudikarris
TECTY.
KoncrpyroBan
-HS TECTY.

Tema 5.
TecTtyBaHHA
YUTAHHS.
TecTtyBaHHA
ayailOBaHHS.

Tema 6.
TectyBaHHs




3araJbHOI O
BHUKOPUCTAHHA
MOBH

Tema 7. 2|1 2
CBpONEnCchKU
U JTOCBIJ
HaIMCaHHs
TECTOBUX
3aBJIaHb.
KomenTap 1o
TECTY.

Tema 8. 211 2
CratuctuyHu
U aHAII3
TECTY.

[HauBITyanbHI 10
3aBJIAHHS

Pa3zowm 3a 118 30
3MICTOBHUM 6
MoayJieM |

Mopyas 2. 3aiik

«ITpakT4H1 HABUYKH Ta BMIHHS CKJIAJaHH 1 Tpe3eHTAallll
TE€CTOBUX 3aBJaHb, OLIHIOBAHHS SIKOCTI 1X 3MICTY»

Ycworo 54 18- 30
rOANH 6

CamocriiiHa po0oTa

Ne Hasga remn KinbkicTh
3/1 T'OJINH
1 |IIpeamer i 3aBaanHs Kypcy. OCHOBHA TEPMIHOIOTIA 3 6
TecTyBaHHs. (OCHOBM MOBHOIO TECTYBaHHA W
OLIIHIOBaHHS.
2 | Cnenudikanis tecty. KoHCTpytoBaHHS TecCTy. 2
3 | TecryBanHs untaHHs. TecTyBaHHS ayJlIFOBaHHS. 6

Bia61p TekcTiB 1151 ynTaHHs (ayA1FOBaHHS)




BIJINIOB1/THO /10 PiBHIB 3arajlbHOEBPOIIEHCHKUX
MOBHHMX PEKOMEHIAIii».
4 | TecTtyBaHHS 3araJibHOTO BUKOPHUCTAHHS MOBH. 2
5 | €BponelchbKuii TOCBIJ HAMCAHHS TECTOBUX 2
3aBaaHb. KoMeHTap 110 Tecry.
6 | CtaTUCTUYHUIN aHANI3 TECTY. 2
7/ | IligroroBka /10 3ajiKy. BUKOHaHHS 1HIMBITyaIbHUX 10
3aBJIaHb
Pazom 30
InauBinyaabHi 3aBIaHHSA
1. CkiagaHHs TECTOBOTO 3aBAaHHA (opMaTy «MHOXKHUHHHUI BUOIpY» 3
YUTAHHS, ayailOBaHHs, 3arajJbHOr0 BHKOPUCTAHHS MOBHM (3a
BUOOPOM CTYJIEHTA) BiAMOBIIHO J0 €Bpomneichbkux cranaaptis (10
0amiiB), oro oopmieHHs (5 6amiB).
2. KputruuHuii aHaii3 TECTOBOT'O 3aBJaHHS KOJIETH 32 CXEMOIO (IUB.
Metoauuni pekomenaiiii, 11.9) (10 6anis).
Po3noain 0aJiiB, IKi OTPUMYIOTH CTYACHTH
IToToyne TecTyBaHHS Ta caMOCTIifHA poOOTa Cyma
3mictoBuil Moaynb Nel Monynb
2
T | T2 | T3 | T4 | T5 T6 | T7 | T8 3anik 100
5 9) 10 | 10 15 10 | 10 10 25

Tema 1. YcHe onuTyBaHHs — 5 GariB.
Tema 2. TecToBe 3aBaaHHsa — 5 OaiiB.
Tema 3. YcHe onutyBanHs — 5 0aniB; [IucbMoBe 3aBaanHsa — 5 OalliB.
Tema 4. YcHe onuTyBaHHS — 5 0aliB; AHATITHYHE 3aBIaHHS — 5 OalliB.
Tema 5. YcHe onutyBanHa — 5 OaimiB; TectoBe 3aBmaHHs — 5 0Oais;

[TuceMmoBe 3aBHanHs — 5 OaiB.

Tema 6. YcHe onutyBaHHs — 5 6aniB; [luceMoBe 3aBaaHHsg — 5 OaiB.
Tema 7. YcHe onuTyBaHHS — 5 0aiiB; AHATITHYHE 3aBIaHHS — 5 OalliB.




Tema 8. YcHe onuTyBaHHS — 5 0aniB; AHATITUYHE 3aBIaHHSI — 5 OalliB.
Kpurepii oniHioBaHHs

Cucrema KOHTPOJIIO 3HaHb CTY/ICHTIB 3/[IHCHIOETHCA Yepe3:

® NOTOYHHUI KOHTPOJb — (1) yCHE ONMUTYBaHHS HA JEKIIAX 1
CEMIHAPChKUX 3aHATTAX; (2) TecToBl 3aBHaHHA (opmary
«BCTAHOBJICHHS BiJMOBIAHOCTI», (3) MUCHMOBI 3aBJaHHs, (4)
aHaJITUYHI 3aBJIaHHS, SIKI MAlOTh Ha METI MEPEBIPUTH PIBEHb
TEOPETUYHHX 3HAHb 3 TEMH CEMIHAPCHKOTO 3aHSTTS;

® MiCYMKOBHIi KOHTPOJb — 3alliK: JBa I1HIWBITyaIbHI
3aBJaHHs (AUB. M. 9), Kl JE€MOHCTPYIOTh MPAKTUYHI BMIHHS
3aCTOCYBaHHS  CTYJASHTAaMH  TCOPETHYHOI'O  MaTepiaiy
3MICTOBOTO MOAYJiA 1.

YcHe onuTyBaHHfl pealilye MNOTOYHUM OOJIK  YCHIINIHOCTI
CTYJCHTIB Ha OCHOB1 YOTUPUOAJIbHOI IIKAIU OI[IHOK 32 BUKOHAHHS TOTO
YM THIIOTO BUAY 3aBAaHHA. Tak,

e 5 0agiB CTyJEHT OTpPUMYy€ 3a BHYEPIHY BIANOBIIb 3
TEOPETUYHOTO IIUTAHHS, SIKE PO3IJANAETHCSA, 34 YMOBH 11
o(OpMIICHHS BIAMOBIIHO JO HOPM YCHOTO aHIJIINCHKOTO

MOBJIEHHS.

e 4 (anu — 3a TOBHY BIANOBiAb, MPOTE 3 OJHIEIO-IBOMA
3MICTOBUMH HETOYHOCTSIMH, HE3HAYHOK KIJIBbKICTIO MOBHHUX
ITIOMUJIOK.

e 3 0ajam — 3a HEMOBHY BIJMNOBIAL, a00 TaKy, 110 MICTUTb Psij
3MICTOBUX HETOYHOCTEH 1  HE3HAuyHY KIJIbKICTh MOBHHUX
ITOMMJIOK.

e 2 0aJu — 3a YaCTKOBY, 3 IpyOMMHU 3MICTOBUMH HEIOJIKAMHU
BiIMOBIIL, ab0 3a 1i HEBIANOBIAHICT, IIMTAHHIO YU
BIJICYTHICTb B3arajii; BiANOBiAb, 110 MICTUTh 3HAYHY
KUIBKICTh TOMHUJIOK, $IKI TOPYUIYIOTh aKT KOMYHIKaIllii,
YHEMOKJIMBJIIOIOTh PO3YMIHHS 3MICTY BUCJIOBJIEHOTO.

TecroBi 3aBmanns: 10 3aBgaHbp ¢opmaTy «BCTAHOBIICHHS
BIIIOBITHOCTI», BHUKOHAHHS SKHUX TMepeadadae BUOIp MPaBUIBHOTO
BapiaHTy BIAMOBIAI HA TMHTAaHHS TEMH, IO PO3IVISAAETHCS Ha
CeMiHapChKOMY 3aHATTI. [IpaBriIbHUN BapiaHT BIAMOBIMI OIIIHIOETHCS B



0,5 6ama. Hepo306ipiauBo HamrcaHa, HeBIpHA BIANOBIIb, ii BIACYTHICT —
0 Oaumis.

IIucbmoBi 3aBaanHsi: 10 3anuTaHp 3 TeMHU, SKi IepeadadaroTh
HAJaHHS CTYJCHTOM IIMChbMOBOi BIAMOBIII, NPABUIBHICTD SKHX
nepeBipseTbes 3a kmoueM. KokHa BipHaA BIAMOBIAL OIIHIOETHCS B 0,5
Oana. HeBipHa BiIMOBIb, ii BIACYTHICTH — 0 OaiB.

AHajiTuuHi 3aBaannsa: 10 3aBgaHp, sSKi nmepeadavar0Th HAJAHHS
CTYJICHTOM BIAMOBIAlI K pe3yJbTaT aHami3y Ta Yy3arajibHEHHS
TEOPETUYHHUX 3HAHb 3 TEMH, IIPABHIBHICTh SKHUX IICPEBIPSIETHCA 3a
kmoueM. KokHa BipHa BifNoBiAb oOIiHIOETHCS B 0,5 Oama. HeipHa
BIJIMOBIIb, i1 BiCyTHICTH — (O GasiB.

HIkana ouinoBanus: HamionajabHa ta ECTS

CymMma OauniB 3a O1iHKa 32 HAallIOHAJIBHOIO IIKAJIOH0
BCI BU/IH OuiHKa | s ex3ameny, IS 3aTTIKYy
HaBYaJIbHO1 ECTS KYpCOBOI'O IIPOCKTY
JUSAIIBHOCTI (po60OTH), IPAKTHKH
90 - 100 A BIMIHHO
80 -89 B
70-79 C Aobpe 3apaxoBaHO
60 — 69 D :
50 _ 59 £ 3aJI0BUIBHO
HE3aJIOBUIBHO 3 HE 3apax0BaHoO 3
26 — 49 £X MOXJIUBICTIO MOXJIUBICTIO
MTOBTOPHOTO MOBTOPHOTO
CKJIaJJaHHs CKJIaJJaHHS
HE3aJI0BUIHHO 3 HE 3apax0BaHo 3
000B’A3KOBUM 000B’A3KOBUM
0-25 F MOBTOPHUM MOBTOPHUM
BHUBUYCHHSIM BUBYCHHSIM
JIUCLIUILIIHA JUCLIUIUIIHA
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